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Humans cannot not learn, and living is learning – these are 2 
of the most basic principles of modern education. The aim is 
to foster independent, competent individuals who play an  
active, socially and ecologically responsible role in shaping 
their world. 
To support children in their appropriation of the world they 
live in, they need a learning environment based on acceptance 
and attentiveness, along with learning spaces which foster 
autonomy and prevent fear, devalorisation, and humiliation.
Today, the media are an integral part of children’s everyday 
lives. They offer an attractive learning environment which is, 
above all, self-selected and contextualised as a leisure activ-
ity. This means that, whatever television offers, children will 
only make use of it if they recognise it as attractive and mean-
ingful for themselves. They will only tune into a programme 
again voluntarily if they feel enriched after watching it, and 
go out thinking: “That made me feel good”. For the design of 
a programme, particularly if the intention is to convey speci-
fic content, this means that it must be strategically oriented 
towards the child in front of the television. The focus must not 
be on the interest of the adults, or the content, but on questions 
such as “What is the special value of the information for chil-
dren?”, “How does this relate to the world as experienced by 
their age group?”, “How can I tell the story in such a way that 
children can develop their own opinion, as they watch, and 
take up their own position?”, “How does this enrich children’s 
emotional lives, e.g. through humour?”. 
Children themselves have a broad view of where they have 
learnt a lot from TV. It goes, as an international study shows, 
far beyond what adults would consider as educational TV, 
but depends on what adults offer them. Children, like adults, 
have a right to emotionally enriching TV programmes which 
are presented in an age-appropriate manner and realised in 
a variety of genres, and which provide information they can 
understand. 
This issue of TelevIZIon summarises principles of humanistic 
education and brain research, and uses various reception stud-
ies to show specific examples of how children’s programmes 
and multimedia platforms can successfully be made both 
attractive and beneficial – from second language learning, 
natural sciences and “learning how to learn” to children’s 
news programmes. 
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